108 8 Zig 5 Ao LFIR £ F -5

s

X3 e A e ¥ | ERE
K| ER
Effects of Reading the Same Story Firstin L1 Then in L2 on . N
1 : ) F | E 108
L2 Incidental Vocabulary Learning
2 [T RGpE MESRER 2 FRFRELFEAY TwE | Flg % 108
3 |F ek B RERY 2 RITER A2 Py T F | A 108
4 |BEAPMA AEL L EFERAR T BL BB 2H R | #HEE| 108
5 |t &&smy AP 28V 2 g =R | Fla & 108
6 | e EsEipiFyY 2 FaFL-NEEHH WAEX | Fla 2| 108
7 FEHAwRE ARG ERE I ARG BT ideds | £ 3% 108
8 WFLFF2FAEw ALK S Hec zd® | A% | 109
g 52 AR ©RE K o RFE .
9 'j‘f’ Fé‘j\ ?g -] B g“ Fé E’_El%.?i 3’-3_-% 109
f& 4 IR
N EREF O BRI oA (70— Lk TRALE LR Sw
10 e ’ PERPIAE wig |%2@ | 109
2_p RN %I;LEE jL
FLHE ) 1T EARE B B EE
gy [FLHEEDS * R EI3h | AmE | 100
RS mJ
s e | R A
12 |r2f7 85 e BILGRAR 3 AT 3 R 0 B & MR3E ¥ g 109
~E-47
TIMSS 2015 TRl P B2 RIE R k2 BB
O RETRIFLRAAEE IR T gy |z | 100
A & B
B AR /\@]Jii“:'rﬁ*i*é?r?ﬂ'}l EodE FURERY | .
g 7R FUPERT sy L pn s | 109
BEE TR AT ’RK
T K z‘@; (EEHEFLE Y ¥ mEF R i . i
15 N ??l ??l ES % F\:'g 1'%'%} ?qu 110
2
16 [T HNTFF 28 QT RER 4 FPE v‘mi-ﬁf 3% | 110
Facilitating Multiple Texts Integration Through The .
17 ing P > Integ nroug TEA | $£2% | 110
Instruction of Argumentative Note-taking Strategy
18 [HF L B ¢ 2 " hEGE Y PRk mER 2 EREE | P 110
19 |FP £ 25k N EFRE TIRNFE S mgE | Fla £ 110




%%

F
R @iz 2 B 512 LoiLoNote School % T &

B 50 EIREaE 2 P
20 B & v B A g 2 FEARIR Y 110
21 |- FAEFE A RTLEZFY 110
22 | SRR RITE Y B2 BT ST g 110
23 [ EH B Y e 2 Lf%‘}"}éﬁ 111
24 |2 823 2R RFRARKRHEAUEZECRE R 11
25 |L#e 4B FREP IR ik ieg 111
26 |RTHTRGF IEESEYOARF ERT B 111
27 B L B3 7 22> 3 BPR%RE EAMAY 111
28 |B A% & L hl (FATE B ALt 111
29 r*:: AR A TRV AR L FRY 11
B
ARFESHBREE D AT 2B —UR )8R K
30 *fvé%?‘r K~ AR B At IS & 112
3 & I}IJ
31 KT FGHEY S22 - F3 8V EREFRBLALY 112
CONEE S =% L & AN
Effects of Self-questioning Instruction on Taiwanese High
32 |School Students’ Quality of Question Generation and 112
Reading Comprehension
B |2H? F AP FREIFEFERETY 2P T2 7 112
2 F3Me 2R B AHEREA R Y e R N
)i
#3 R 4 W osgz BL88 By o~ Az~
35 fe ’?Ixjﬁ] 2B R T2 >3 7 v%)?* - 4 112
3= BT
e s 9 F oy g P U FTABAE A B RS R
/{ B ?’ m v—l— 7! T 217 )
36:’\’\;JF poagy Fro R A FRE S 3 112
= ]
37 |# B A MBS VB Y BNt A 112
/f'_ ?‘:_?L_‘?'E:L"‘Q » 13 ,%-&%k /:,',/’/%L_‘?.—’CKEJK
38 i B K RE HR F 4 md e £33 | 113




Approaches

) ihE | 2%F
L33 W A e |
ELE:d £ R
Effects of Reader’s Topic Interest on Vocabulary Engagement
39 | _ P Y Ensas LR | 113
in EFL Learning
CFREFE Y e T A KF R i L ;
40 mg? w1 & P R e }%]El’i‘ié 113
L
WHGE R R antmE R T A AL F AR
41 15‘1\ / é@ TR 7 ;g 3 * ]—:"’*}:"l’-*-lé 113
b
42 |[FHEFHRT LSEFER P EFRET 2%k Flg % 113
R BRI ENARY A EE YRR AL TR R
s [FIEH AR PR ST [ | ERE| 113
AFE R I
WHL B IO AT EETR [ TR
" 108;?:%35\% T it REFE - A A Rs B | mEe | 113
TPAAR &
EFL Learners' Uses of Context to Disambiguate Polysemous
45 |Phrasal Verbs: Comparing Direct Instruction and Data-Driven | 75+ % | fiFx §- 113




